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INSTRUCTOR’S PEER-TO-PEER LEARNING GUIDE 

FOR THE ARMY RECONNAISSANCE COURSE 

 

Introduction 

 

The Army Reconnaissance Course (ARC) at Fort Knox, Kentucky, is transitioning to an 

outcomes-based training approach.  The purpose of the ARC is “to prepare commissioned 

officers and NCOs to perform effectively as leaders of recon platoons in the modular force” 

(Perry & McEnery, 2009, p. 14).  The specialized leader’s course develops measurable skills and 

intangible attributes in Soldiers who must perform in the full spectrum operational environment.  

The full spectrum environment requires Soldiers to apply adaptive thinking and critical judgment 

to meet highly unpredictable challenges (U.S. Department of the Army, 2008).  The importance 

of attributes such as confidence, accountability, initiative, and problem solving is reflected in the 

evolving ARC program of instruction (Etheridge, 2009).  The ARC transition opens the door to 

harnessing innovative methods such as peer-to-peer (P2P) training. 

 

As part of the ARC transition, the course leaders have adopted P2P training techniques 

into the program of instruction.  The P2P training approach teaches knowledge, skills and 

attributes through the interaction of equal-status individuals, rather than a traditional teacher-

student relationship (Costanza, Leibrecht, Cooper, & Sanders, 2009b).  Soldiers learn from other 

Soldiers who have gained valuable insights through practical experience.  The innovative P2P 

methods are rooted in sound learning principles and focus on building knowledge, skills and 

attributes through group learning.  In the ARC environment, instructors guide the P2P learning 

process by structuring collaborative activities of small groups and assessing student progress.  As 

the ARC program expands its use of P2P methods, the need arises for a tool to help instructors 

put the new methods into practice. 

 

To meet the need, the U.S. Army Research Institute (ARI) has developed the Instructor’s 

Peer-to-Peer Learning Guide for the ARC.  The Guide serves as a resource that helps the cadre 

to (a) improve their P2P training capabilities, (b) prepare for P2P learning activities, (c) facilitate 

collaborative learning, and (d) assess the results of P2P activities.  The Guide contains self-study 

materials, application guidelines, how-to suggestions (best practices), and job aids.  The ultimate 

goal is to enhance the achievement of desired ARC outcomes by expanding and improving the 

P2P learning processes. 

 

By utilizing the P2P Learning Guide, ARC instructors and leaders can realize the 

following benefits: 

 

 Become more effective learning agents through improved competencies as P2P 

learning facilitators. 

 More fully empower students by promoting self-responsibility for learning and 

collaborative sharing of knowledge and experience. 

 Reduce lost teaching opportunities by anticipating and eliminating common threats to 

learning. 

 More accurately track the development of attributes and skills among students, and 

tailor learning activities as needed. 
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 Save time and effort in preparing for P2P learning activities and assessing the results of 

the activities. 

 Enhance the effectiveness of ARC training events by more fully exploiting the power of 

P2P learning. 

 Contribute to instructors’ professional development, with the aid of tools for assessing 

P2P training competencies. 

 

This document explains how the Instructor’s Peer-to-Peer Learning Guide for the ARC 

was developed and describes the final version of the guide.  It also explains how to best utilize 

the guide.  The complete guide is provided as Appendix A (.pdf file) and Appendix B (.ppt file to 

support tailoring of job aids by users).  They are located on a CD attached to the back of this 

product.  A companion report (Cooper, Leibrecht, Anderson, Topolski, Reeves, & Lickteig, in 

preparation) describes the research conducted to develop and evaluate the guide. 

 

Method 

 

The research effort that produced the P2P Learning Guide involved close collaboration 

between ARI personnel and the ARC cadre.  The steps included (a) review of the literature on 

P2P training, (b) development of the guide based on ARC needs, and (c) evaluation of the guide 

during two stages of operational implementation. 

 

The goal of the literature review was to create a proven foundation for the ARC-focused 

guide.  The review targeted the theoretical underpinnings of the P2P training approach as well as 

the instructional characteristics that would be suitable for ARC small group learning.  Sources 

ranged from military publications to academic journals to subject matter textbooks (see Cooper 

et al., in preparation).  The review yielded principles of P2P learning, best practices that foster 

effective training, and techniques for assessing intangible attributes and other learning outcomes.  

The relevance of the findings was determined by judging their suitability and potential utility for 

application in the ARC environment. 

 

The development of the guide began with an informal needs analysis that included 

interviews of key ARC personnel and direct observation of course training events.  The resulting 

list of high-priority needs was organized according to the preparation, execution, and assessment 

stages of ARC training.  The list of needs served as the framework for selecting or adapting P2P 

learning principles and practices gleaned from the literature review.  Educational materials and 

job aids were then developed with a focus on guidelines and tools to build recon leader skills and 

attributes in the context of the core goals of the ARC.  As the practical materials emerged, they 

were integrated into a Soldier-friendly guide designed for easy use by instructors.  The unit-

oriented P2P training facilitator’s guide developed earlier by Costanza, Leibrecht, Cooper, and 

Sanders (2009a) served as an initial model. 

 

The guide underwent extensive evaluation and revision to incorporate feedback from 

ARC instructors and leaders.  During development, the guide was reviewed and refined in 

successive cycles.  In the first operational implementation, leaders and instructors utilized the 

guide during a pilot course and then provided feedback.  Following revision of the guide, the 

implementation/evaluation procedures were repeated during a second course.  Thus, ARC 
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instructors and leaders tested the guide and shaped its refinement during two separate operational 

testing periods. 

 

Description of Instructor’s Guide 

 

This section presents an overview of the Instructor’s Peer-to-Peer Learning Guide for 

the ARC.  The overview addresses the guide’s contents, organization, and presentation style.  The 

complete guide is included as part of this publication.  Appendix A contains the primary version 

(.pdf file).  Appendix B provides an editable version (.ppt file) so users can exercise the option to 

tailor job aids to their specific needs. 

 

Tailored to the ARC learning environment, the instructor’s guide offers an easy-to-use 

resource for self-study and application.  The primary features include (a) minimum essential 

contents, (b) balanced mix of self-development and job aid items, (c) streamlined presentation of 

contents, (d) liberal use of charts and graphics, (e) Soldier-friendly packaging, (f) stand-alone 

capability, and (g) ready portability. 

 

The minimum essential contents of the guide include educational information (e.g., P2P 

training basics), procedural guidelines (steps and techniques), and job aids containing how-to 

details.  The final topics (see Table 1) are those found to contribute directly to the performance 

of ARC instructional duties.  In addition, a front-end P2P utilization scenario illustrates how the 

guide can be employed in a tactical context.  Taken as a whole, the limited scope of the contents 

helps ensure a level of detail suitable for rapidly assimilating the information. 

 

Table 1 

 

Topics Addressed in the Instructor’s Guide 

 

Category Topics 

Educational 

Information 

Purpose of the Guide – how it helps instructors 

Basics of P2P training – definition, how it fits in ARC, how it works 

P2P learning process in ARC – plan/prepare, execute, assess 

P2P best practices – enablers of collaborative learning 

Recon leader skills and attributes – definitions and descriptions 

Procedural 

Guidelines 

Setting P2P conditions – student and instructor responsibilities 

P2P training techniques – how instructors can exploit learning principles 

P2P assessment guidelines – how to gauge student progress 

P2P assessment techniques – systematic steps and actions 

How-To  

Job Aids 

Recognizing P2P training opportunities – signs to look for 

Using guiding questions – definition, sample questions, when to step in 

Exploiting P2P potential – specifics for each ARC skill and attribute 

Using empowering statements – definition, sample statements, timing 

Deterring threats to training – how to avoid instructional pitfalls 

Student assessment – how to measure recon leader skills and attributes 

Instructor assessment – metrics for P2P training competencies 

Hotwash/AAR guide – systematic roll-up for student skills and attributes 
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The instructor’s guide incorporates P2P learning principles throughout.  Consistent with 

the P2P training approach, the guide expects students to take primary responsibility for their own 

learning.  Strong emphasis is placed on building recon leader attributes and skills through active 

sharing and helping among equals.  Thus, the P2P learning principles contribute to sound 

instructorship.  In practical terms, the guide helps ARC students to learn quickly and readily 

from instructors and other students who have gained experience and insight in conducting full 

spectrum operations.  The learning occurs best when it is facilitated by a cognizant student or 

instructor. 

 

The nine “Educational Information” and “Procedural Guidelines” topics listed in Table 1 

provide the main organizing structure of the Guide (see Appendix A, “This Guide Contains …”).  

Each of the nine topics frames a section that contains just enough information for ARC 

instructional purposes.  The sections follow a logical sequence that begins with general 

information and builds progressively through how-to guidelines.  The sequence assumes the user 

will proceed in order through the sections to gain a systematic, comprehensive understanding of 

the P2P training methodology.  Following the main sections are the eight job aids, ordered 

roughly according to their expected utility in the normal flow of P2P learning activities.  Pointers 

embedded at strategic points in the main sections link the user to the job aids.  In short, the 

organization of the guide is designed to facilitate self-development and job performance by the 

ARC instructors. 

 

The presentation style of the guide is geared for Soldiers.  The language of recon leaders 

is emphasized throughout.  In lieu of prose, highly distilled “chunks” of information (e.g., short 

bullets, concise questions) is the norm.  Nearly all information is packaged in chart or graphic 

form.  Distinctive elements (e.g., bold or italicized font) serve to direct the user’s attention and 

highlight critical information.  Iconic graphics that encapsulate key process features are used at 

strategic points to relate ARC outcomes to P2P techniques.  In essence, the guide’s presentation 

features – streamlining, visual appeal, and familiar language – are designed to engage instructors 

in a positive, inviting milieu that encourages constructive utilization of the materials provided. 

 

Utilizing the Guide 

 

Following a decision to adopt the instructor’s guide for routine use, the ARC leaders have 

created a process for disseminating it at the organizational level.  A course administrator 

maintains the electronic file on a network server accessible to all cadre members.  Individual 

instructors typically print the complete file in hardcopy.  This makes it easy to carry the pocket-

size guide in all ARC learning environments.  As new instructors join the cadre, they are directed 

to the guide on the server.  (As a result of the research effort, ruggedized (laminated) copies of 

the guide are available in limited quantity.) 

 

After obtaining a hardcopy of the guide, an instructor can study the educational sections 

to become familiar with P2P training approaches and learning processes.  By reviewing the 

procedural guideline sections, he can then develop an understanding of the P2P training and 

assessment techniques.  These steps are best accomplished as self-development activities in 

advance of student training events.  The goal is to establish a solid P2P knowledge base for the 

instructor’s role as a P2P learning facilitator. 
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To harness the guide as a job performance tool, a plan/prepare-execute-assess model 

works well.  As the instructor plans and prepares for an approaching P2P training event, he/she 

selects training and assessment techniques from the guide’s “techniques” sections.  He/she 

targets specific empowering statements and guiding questions by reviewing the corresponding 

job aids.  In addition, he/she uses the “Student Assessment” job aids to prepare assessment 

materials.  If he chooses to tailor the guide’s assessment job aids, he/she can use Appendix B 

(.ppt file) to create a custom form, expanding the size as desired.  During execution of the event, 

the instructor can refer to the job aids for recognizing and exploiting P2P training opportunities 

as well as the job aid for deterring threats to training.  Leveraging these tools will help keep the 

learning process on track and optimize student collaboration.  Assessment occurs at targeted 

points during the event, with the instructor using the selected P2P learning assessment materials 

to measure where the students stand on recon leader attributes and skills. 

 

To optimize their continuing self-development activities, the instructors can utilize the 

“Instructor Assessment” job aid to size up their expanding P2P training competencies, most 

likely at the end of a course.  In private or in consultation with course leaders they can use the 

self-assessment results to decide what additional self-study or practice may be appropriate.  This 

process can help the instructors become highly proficient P2P learning facilitators. 

 

In the hands of the ARC cadre, the Instructor’s Peer-to-Peer Learning Guide for the ARC 

can play an important role in preparing recon leaders for full spectrum operations.  In today’s 

operational environment, each deployment brings new challenges that require recon leaders to 

adapt quickly to changing conditions.  Adversaries are constantly modifying their strategies and 

tactics.  Civilian factors vary from village to village and region to region.  The complexity of full 

spectrum operations requires recon leaders to maintain a broad and deep knowledge base.  They 

can benefit greatly from sharing their knowledge and lessons learned during deployment.  The 

P2P training methods contained in the guide can create a natural schoolhouse environment for 

sharing hard-won information. 
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INSTRUCTOR’S PEER-TO-PEER (P2P) LEARNING GUIDE
FOR THE ARMY RECONNAISSANCE COURSE (ARC)


Developing Reconnaissance Leader Skills and Attributes


This guide provides ARC instructors:


• Guidelines for implementing and assessing P2P learning


• Job aids to train and assess recon leader skills and attributes• Job aids to train and assess recon leader skills and attributes


Exercises


RL
Skills &ARC Focus


February 2010
Maneuver Center of Excellence


Attributes


Alibis







ARC P2P Utilization Scenario (Example)


(J-1) SSG Jones is the team leader for an upcoming security mission.  He briefs SFC Smith, the 
ARC instructor, on his plan.  SFC Smith views the plan as doctrinally sound but notes that  SSG 
Jones’ movement plan takes him through an  area which is a suspected enemy travel corridor.  
SFC Smith recognizes this as a P2P training opportunity. (Refer to J-1: p. 13, “Recognizing P2P g g pp y ( p , g g
Training Opportunities”)
(J-2) SFC Smith asks SSG Jones some “guiding questions” – How will the enemy use the terrain 
in the AO?  What types of enemy contact could occur?  Where would you expect to make 
contact with the enemy?  From the questions, SSG Jones realizes he needs to modify his 
movement plan and he understands why. (Refer to J-2: p. 14, “Using Guiding Questions”)*
(J 3) D i  t  SSG J  t  b t  50 t  t  d t   h k   SFC (J-3) During movement, SSG Jones stops about every 50 meters to conduct a map check.  SFC 
Smith recognizes that SSG Jones lacks confidence in his navigation skills.  SFC Smith knows 
several team members have expert land navigation skills.  During the next map check, SFC 
Smith exploits P2P potential by querying the team:  Where are you now?  What is your 
destination?  What terrain features are recognizable and useful?  The team discussion enables 
SSG Jones to understand what to look for during movement to guide him to their destination.
(Refer to J-3: p  15  “Exploiting P2P Potential”)(Refer to J 3: p. 15, Exploiting P2P Potential )
(J-4) After the questions and team help, SSG Jones seems to be waiting for SFC Smith’s 
approval to continue the mission.  SFC Smith uses an “empowering statement”  to reinforce 
student responsibility for training and tells SSG Jones:  “You’re the team leader, you decide 
when the team moves.” (Refer to J-4: p. 21, “Using Empowering Statements”)
(J-6) After the team establishes security positions, SFC Smith provides his assessment of SSG 
J ’ f  i  t   l d hi  h  (R f  t  J 6   23  “St d t A t”)
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Jones’ performance prior to a leadership changeover. (Refer to J-6: p. 23, “Student Assessment”)
(J-8) At the conclusion of the team’s mission, SFC Smith conducts a hotwash using P2P 
techniques that maintain focus on recon leader skills and attributes. (Refer to J-8: p. 27, 
“Hotwash/AAR Guide”)


* Guiding Question examples based on FM 3-20.98.







This Guide Contains … 


Topic What’s Inside Page #
Guide Purpose How this guide supports ARC instructors 4


P2P Training Basics What is P2P, its role in OBTE, how it works 5


ARC P2P Learning Process Plan/Prepare – Execute – Assess model of learning 6


P2P Best Practices ARC instructor best practices for employing P2P 7


Setting P2P Conditions Shaping the environment for P2P learning 8


Recon Leader Skills and Definitions and Descriptions 9Attributes Definitions and Descriptions 9


P2P Training Techniques Suggested techniques for collaborative learning 10


P2P Assessment Guidelines Best practices, assessment techniques, timing 11


P2P Assessment Techniques Suggested steps for each assessment technique 12


Recognizing P2P Training Opportunities (J-1) 13


Job Aids for Instructors


Using Guiding Questions (J-2) 14


Exploiting P2P Potential (J-3) 15


Using Empowering Statements (J-4) 21


Deterring Threats to Training (J-5) 22


Student Assessments (J 6) 23
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Student Assessments (J-6) 23


Instructor Assessment (J-7) 26


Hotwash/AAR Guide (J-8) 27







This guide …
Supports ARC-OBTE training methods


Provides job aids to facilitate and assess Soldier learning


Exercises


RL


Guide Purpose


Provides job aids to facilitate and assess Soldier learning


Reinforces the cadre training and certification process


Provides methods to improve and assess instructor effectiveness


Maintains focus on developing student recon leader skills and attributes


What this guide does for ARC instructors …


Skills &
Attributes


ARC Focus


Alibis


Guides instructors with P2P learning and application


 Leverages recon leader skills and attributes in ARC cadre and students


Helps instructors recognize and exploit ARC P2P learning opportunities


Helps instructors identify and deter threats to learning 


 Improves instructors’ awareness of student progress Improves instructors  awareness of student progress


Keeps instructors actively involved in learning process


What this guide does for ARC students …
Empowers students with responsibility for learning


Helps students learn with and from other students


Promotes recon leader skills and attributes


Promotes self-development mindset and methods


Builds train-the-trainer skills for future assignments 
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ARC P2P Training – Basics


What is P2P learning?


• P2P learning is a method to share knowledge, 


How does it fit in OBTE?


• Aligns with OBTE objectives
skills, and attributes with others


• In ARC, P2P learning is a method to share cadre 
and student recon leader knowledge, skills, and 
attributes


• P2P guides cadre and student interaction and 
collaboration


• Is integral to OBTE


• Stresses student accountability for own 
learning


• Calls for instructor to mentor, not lecture


• P2P creates an active learning environmentWhat are Cadre Actions?


• Identify P2P opportunity to train recon leader skills 
and attributes


• Structure group as required to optimize focus on 
recon leader skills and attributes


What are Student Actions?


• Actively participate throughout training


• Share recon leader skills and experiences 


• Collectively move through problem 
identification, idea generation, feedback 


• Use empowering statements to reinforce student 
ownership of ARC and their learning


• Use guiding questions to lead students through 
development of recon leader skills and attributes


• Closely monitor group activities to identify 
emerging opportunities to mentor, coach, and 


and solution process


• Focus on developing recon leader skills 
and attributes, not on training exercises 
or alibis


• Apply P2P learning methods and recon 
leader skills and attributes in future g g pp , ,


guide assignments


<< If something is not right - get involved >>
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Plan/PrepareAssess


ARC P2P Learning Model


• Integrate P2P into 
cadre training


• Assess students before 
during and after learning


• Review training 
schedule to identify P2P 
learning opportunities 


• Conduct and provide 
assessment feedback to 
students


RL
Skills &


Attributes • Be prepared to identify 
and exploit emerging                           
P2P opportunities


• Set ARC P2P conditions 
with students


• Focus feedback on 
recon leader skills and


• Conduct and provide 
assessment feedback to 
cadre


Execute


• Identify and exploit emerging P2P learning opportunities


recon leader skills and 
attributes


• Stay actively engaged with students


• Empower students with accountability 
for problem solving
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Plan/Prepare
 Set conditions to foster sharing of information/experience


Best Practices for P2P Learning


g p
 Remain available/engaged with students during training – a must
 Anticipate P2P learning opportunities
 Recognize and exploit emerging P2P learning opportunities during 


training
 Structure student groups as required to focus on recon leader skills 


and attributes
 Assign or reassign tasks to generate active participation
 Develop realistic and challenging problem sets


Execute
 Demonstrate problem solving
 Conduct discussion with students using guiding questions


Continually 
assess 


student recon 
leader 


strengths and 
weaknesses


Avoid 
traditional 


instructor-student 
roles


 Guide students to identify and work on problems essential to the 
mission 


 Guide students to identify and solve problems
 Leverage group interaction to build problem solving behaviors


Assess
 Set conditions for students to demonstrate new skills and attributes 
 Give students time and space to develop situation
 Provide students feedback on your assessment of  their recon leader 


skills and attributes
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Establish Training Expectations for ARC Students


 Accept accountability for learning
 Remain engaged with other students during training not just when in leadership position


Setting P2P Conditions


 Remain engaged with other students during training – not just when in leadership position
 Assess own recon leader strengths and weaknesses
 Identify and work on problems essential to the mission – not just checking the block on completing 


tasks
 Work as a team to accomplish missions 
 Maintain focus on how tasks are conducted (100M IPB attitude) – not just getting them done
 Work with other students to identify and solve problems
 Actively participate in training (question, direct, perform, …)
 Practice new knowledge and skills while here
 Take appropriate action to correct situations if something is not right


Publish P2P Rules and Expectations for Students
All students share experience, skills and attributes with other students 


Participate in the training – everyone


 Take appropriate action to correct situations if something is not right
 Use available time wisely – anticipate and be prepared for what’s next


p g y
Respect others’ experience and opinions


Avoid interrupting others
Stay focused on recon leader skills and attributes
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Recon Leader  AttributesRecon Leader Skills


ARC Recon Leader Skills and Attributes
(Applied Descriptions)


Problem Solving:  solves problems by 
applying deliberate thought.


Anticipation:  foresees future requirements 
and conditions.


Initiative:  thinks and acts without being 


Navigation, Communication & Reporting:  exceeds 
Army Standards (STP 21-24- SMCT:  Warrior Leader 
Tasks, Levels 2,3 ,4; September 2008).
Tactical Assessment:  assesses terrain, enemy and 
friendly capabilities, and the mission simultaneously.
Understanding Cdr’s Recon Needs:  determines Initiative:  thinks and acts without being 


urged.


Adaptability:  manages changing 
requirements for balancing unit recon, 
surveillance, and security with mission 
accomplishment.


Understanding Cdr s Recon Needs:  determines 
information required for Commander decisions.
Acquire Priority Targets:  obtains the information 
required for Commander decisions.
Decision-Making:  implements timely decisions to 
accomplish mission requirements within constraints of 
terrain, enemy capability and friendly capability.


Accountability:  takes responsibility for own 
and team’s actions and consequences.


Confidence:  believes in own and team’s 
ability to handle tactical situations.


Risk Management:  assesses the situation 
i t th  i i  d k   d i i  


Communicate Relevant Info:  communicates 
observations in a manner relevant to Commander’s 
decision-making needs.
Maintain Mission Viability:  anticipates consequences of 
tactical decisions.
Employ Support Assets:  demonstrates understanding of 


it/ t  ti   d di t  ff ti l  against the mission and makes a decision --
effectively balances mission requirements and 
risk.


unit/system supporting ranges and distances; effectively 
employs technical surveillance tools; demonstrates ability 
to employ air and ground based fires effectively.
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Technique Actions
Recognize P2P 
learning opportunities
(Job Aid J 1; p  13)


• Remain available/engaged with students during training – a must
• Continually assess student recon leader strengths and weaknesses
• Identify areas for improvement as indicators of P2P learning opportunities


Training Techniques and Action Guidelines for P2P


(Job Aid J-1; p. 13) • Identify areas for improvement as indicators of P2P learning opportunities


Employ guiding 
questions
(Job Aid J-2; p. 14)


• Use guiding questions to shape student problem solving and critical thinking
• Follow group discussion closely to recognize when to insert questions
• Key on misunderstanding/uncertainty to recognize when to query
• Use questions to keep learning focus on recon leader skills and attributes
• Deliver follow-up questions to verify/clarify student understanding
• Employ directed questions to draw in reluctant or lazy studentsEmploy directed questions to draw in reluctant or lazy students
• Respect silence – give students adequate time to think things through


Exploit P2P learning 
opportunities
(Job Aid J-3; p. 15)


• Use P2P  techniques to continuously focus students learning on recon 
leader skills and attributes


• Tailor specific techniques to selected course outcomes


• Keep students involved as contributing participants
• Guide students to think critically rather than look for one “correct” way


Conduct P2P training
y y


• Prompt students to clarify information and reach own understanding
• Encourage students to internalize info by relating it to their own experience
• Enforce P2P rules


Use empowering 
statements
(Job Aid J-4; p. 21)


• Stress student responsibility for training outcomes
• Emphasize importance of students doing the thinking and discussing
• Respond constructively to student requests for coaching/clarification( ; p )
• Reinforce display of recon leader attributes (initiative, decision-making, etc.)


Deter threats to 
learning
(Job Aid J5; p. 22)


• Stay alert for threats to learning and take immediate deterrent steps
• Avoid solving the students’ problems for them
• Maintain conditions that facilitate P2P learning
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Assessment Best Practices


Reconnaissance
Leader’s Course


m
en


t 
3


Best Practices for P2P Assessment


B
A
SAssessment Best Practices


• Plan and structure assessment activities in advance
• Link assessment to recon leader skills and attributes
• Use pre-training assessments to chart student’s starting level
• Conduct assessments throughout course to track progress
• Employ structured, outcomes-based assessment process
• Apply assessment process objectively to all students


Block 1Block 3


A
ss


es
sm


RL
Skills &


Attributes


E
L
I
N
E


• Apply assessment process objectively to all students
• Encourage student discussion during group feedback 


sessions
• Conduct student self-assessment as a learning activity
• Conduct counseling as required


Block 2


Assessment Techniques
• Pre-plan assessment activities
• Capture start-of-course baseline
• Assess skill learning
• Assess attribute development


Assessment Timing and 
Feedback


• Before start of training
• Deliver P2P-based feedback
• Track instructor proficiency


g
• On-the-spot as required
• End of training blocks
• End of course
• After course 11







Technique Actions


Assessment Techniques and Action Guidelines for P2P


Technique Actions


Pre-plan assessment 
activities


• Include assessment in planning of P2P learning activities
• Identify assessment tools, develop/tailor as desired, and prepare copies


Capture start-of-course 
baseline


• Administer baseline assessment tool to students at start of course
• Summarize baseline data to create a snapshot profile of each student
• Use student profiles to identify strengths and weaknessesUse student profiles to identify strengths and weaknesses


Measure student 
learning
(Job Aid J-6; p. 23)


• Complete instructor’s assessment of all students at designated points
• Complete instructor’s end-of-course assessment tool for all students
• Administer capstone student self-assessment tool at end of course


Deliver feedback
• Include P2P-based feedback in AARs following training
• Share instructor’s assessment results with students in timely mannery
• Incorporate P2P-based feedback in scheduled counseling sessions


Conduct instructor 
assessments 
(Job Aid J-7; p. 26)


• Complete instructor’s self-assessment tool at designated points
• Review track record – frequency and effectiveness of P2P activities
• Identify targets for improving P2P – professional development


Conduct periodic • Include P2P assessment items in end-of-course student feedback survey
hotwash/AARs
(Job Aid J-8; p. 27)


• Integrate student feedback and instructor insights into lessons learned
• Use lessons learned to identify good options for improving the P2P process
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P2P opportunities in ARC are dynamic.  Recognizing a P2P opportunity requires the instructor to 
continuously monitor the student situation for potential learning shortfalls.  Below are examples 


of “trigger” conditions indicating likely P2P learning opportunities.


Job Aid J-1Recognizing P2P Training Opportunities


Recon Leader Skills Recon Leader Attributes
• Do reports ignore CCIR? • Do student actions indicate a lapse in deliberate 


<<  If something is not right – get involved >>


Opportunities for Instructor Guidance


• Are reports unusable by higher 
headquarters?


• Is the unit is at risk for compromise?
• Has the unit lost freedom of maneuver?
• Are survivability measures inadequate?


thinking (evaluation, judgment, decision)?
• Do students display a lack of supporting 


knowledge? 
• Do students fail to demonstrate critical attributes 


like confidence, accountability, initiative, 
j d t  d ?Are survivability measures inadequate?


• Are advanced land navigation skills missing?
• Is the student overcome by psychological or 


physical requirements?
• Are asset capabilities being under-utilized?


Is local security being compromised?


judgment, and awareness?
• Are students disagreeing or arguing strongly?
• Are one or two students overpowering the rest?
• Do students seem confused or disoriented?
• Have some students become silent or • Is local security being compromised?


• Does the student fail to demonstrate skills 
necessary for mission success?


disinterested?
• Are students maintaining 100M IPB awareness?


13







Definition Guiding questions prompt students to think about the issues and explain 
their critical thinking process.


V if l if t d t h i d d t di


Job Aid J-2 Using Guiding Questions


Purpose
• Verify or clarify student comprehension and understanding
• Cause students to consider factors or issues that may be overlooked
• Strengthen student understanding, often by drawing out new information
• Generate student awareness of their own critical thinking process


Positive 
Example


As a students voices a conclusion about utilizing assets, the instructor asks 
“What other assets could you use here?"  This prompts the student to think Example further about an issue he may have thought was closed.


Negative 
Example


When a student overlooks an important terrain consideration, the instructor 
asks “Why didn’t you think about concealment?"  This implies the student is 
wrong and takes responsibility for thinking out of the student’s hands.


• What else is important…?
• Why do you think ?


• How would you use … to …?
• How else could you ?


How to 
Question


• Why do you think …?
• What would happen if …?
• What are the strengths of …?
• What is the best …?
• Why is this the best …? 


• How else could you …?
• What are the weaknesses of...?
• How does this relate to …?
• How would this affect …?
• What are the risks of …?


When To
• When a student makes a statement that is unclear or questionable
• When students are overlooking important factors or considerationsWhen To 


Question
• When students are overlooking important factors or considerations
• When students may be missing the reason for a choice or decision
• When a good point opens the door to deeper understanding
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Desired
Outcome


Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)


Observably 
higher skills:


Planning/Preparation Execution Assessment


Job Aid J-3.1Exploiting P2P Potential for Course Outcomes (1 of 6)


Exceed Army 
standards for 
land navigation 
tasks and skills.


E d A


What is your movement plan?


Will weather become better or 
worse during the mission?


How does your plan enable the 
continuous  flow of 
information?


Has your navigation plan 
changed?  


How has weather affected 
the AO?


How does this situation affect 
your movement plan?


I l t idi


Where did you go?


Was this the planned 
route of travel?


What would you do 
differently?


Exceed Army 
standards for 
reporting and 
communications 
tasks.


D t t


How will you ensure the 
information you provide is 
accurate/timely?


What dismounted and/or 
mounted routes offer your 
platoon the best available 


Is your platoon providing a 
continuous  flow of 
information?


Is your platoon providing 
accurate information?


Is your platoon providing 
timely information?


Did your platoon provide 
a continuous flow of 
information up and down 
the chain of command?  
Why/why not?


Was the information your 
platoon provided 


Demonstrate 
improved ability 
to assess terrain, 
enemy 
capabilities, 
friendly 
capabilities, and 
mission 
requirements.


cover and concealment?


Where are the most favorable 
mounted and dismounted 
avenues of approach for 
enemy forces?


Where are the most favorable 
mounted and dismounted


Where is the decisive terrain?


Where is the key terrain?


Where can you establish OPs 
to maximize the ability to see 
the AO?


What adjustments have you 
made to your IPB?


accurate?


Was the information your 
platoon provided timely?


Was your IPB accurate?


Was your IPB complete?
q mounted and dismounted 


avenues of approach for 
friendly forces?


made to your IPB? What will you do 
differently next time?
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Desired
Outcome


Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)


Understand 
Cdr's info 


Planning/Preparation Execution Assessment


Job Aid J-3.2 Exploiting P2P Potential for Course Outcomes (2 of 6)


needs:


Demonstrate 
understanding of 
BCT and Recon 
Squadron 
Commander's 
unique
reconnaissance 


What information does the 
commander want to know 
from your mission?


What information is critical to 
the success of your higher 
headquarters mission?


Has the commander received 
the information he needs 
from your mission?


Do your reports provide the 
commander the information 
he needs?


Did the commander 
receive the information he 
needed from your 
mission?


Did you have the 
information you needed toneeds.


Able to apply 
different tools to 
recon problems 
based on mission 
and situation.


headquarters mission?


What information do you need 
to plan this mission?


When/how will you get this 
information?


he needs?


What information do you 
need to complete this 
mission?


When/how will you get this 
information?


information you needed to 
complete your mission?


When/how will you get 
this information next 
time?


What could have 
improved your


Demonstrate 
ability to 
communicate 
observations in a 
manner relevant 
to Commander's
decision making 
needs.


What information does your 
platoon need to know about 
this mission?


Who else will need information 
from your mission?


How will you send reports?


Does your platoon have the 
information they need to 
accomplish the mission?


Who else needs the 
information you have?


improved your 
communications with 
higher?


What could have 
improved reporting from 
your platoon?


How will you send reports? 
What will you do 
differently next time?
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Desired
Outcome


Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)


Plan/execute 
without 


Planning/Preparation Execution Assessment


Job Aid J-3.3Exploiting P2P Potential for Course Outcomes (3 of 6)


compromise:


Demonstrate 
ability to 
anticipate 
presence or 
contact with 
enemy.


What is your infiltration plan?


What is your exfiltration plan?


What is your extraction plan?


Where can the enemy observe 
d l t ?


What type of enemy is in 
your unit’s AO?


Where are these units?


What are the enemy unit 
activities?


Was your platoon’s 
mission compromised?


Did this affect the success 
of the mission?


What was the purpose ofDemonstrate 
understanding of 
requirements for 
reconnaissance, 
surveillance, and 
security
tasks.


Demonstrate


and engage your platoon?


How will you counter this 
capability?


What is the purpose of your 
mission?


How will you focus information


Where would the enemy seek 
to engage you?


Are your actions focused on 
the mission’s purpose?


How will this decision impact 
f t ti ?


What was the purpose of 
your platoon’s mission?


Did you achieve the  
purpose of your mission? 


What can improve your 
platoon’s potential for Demonstrate 


ability to 
anticipate 
consequences of 
tactical decisions.


Demonstrate 
ability to apply 
different assets 
th t h


How will you focus information 
collection to accomplish your 
mission?


What assets are available to 
you?


What is your plan to employ 
these assets?


your future operations?


What other options are 
available to you?


What assets are available to 
you?


mission success?


How did your decisions 
affect the outcome of 
your mission?


What can you do 
differently next time?


that enhance 
capability or 
mitigate risk.


How will enemy elements react 
to the eight forms of contact?
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Desired
Outcome


Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)


Competence in 
support assets:


Planning/Preparation Execution Assessment


Job Aid J-3.4 Exploiting P2P Potential for Course Outcomes (4 of 6)


Demonstrate 
understanding of 
unit/system 
supporting 
ranges and 
distances.


What direct support (DS) and 
general support (GS) is 
available to support the 
platoon’s mission? 


What are the capabilities of 
the assets available to you?


What is the status of your 
assigned assets?


How are you communicating 
with assets assigned to 
support you?


What assets were 
available to you?


Were all assets employed?


Employ technical 
surveillance tools 
effectively.


Communicate 
effectively with 
external recon 
supply assets.


y


How does your plan integrate 
the capabilities of assigned 
assets?


What/where are the BCT 
priority targets?


What is your plan to acquire


What/where are the BCT 
priority targets?


How will you acquire the BCT 
priority targets?


Where are your assets at this


How did you employ 
them?


How did you 
communicate with the 
assets assigned to 
support you?pp y


Demonstrate 
ability to acquire 
BCT priority 
targets.


Demonstrate 
ability to employ 


What is your plan to acquire 
the BCT priority targets?


What is your plan for HUMINT 
collection?


Does the platoon need any 
additional equipment to 
support or accomplish its


Where are your assets at this 
time? 


What support could you use 
now?


Who could provide this


What will you do 
differently next time 
planning asset utilization?


What will you do 
differently next timeair and ground 


based fires.


support or accomplish its 
mission?


Who could provide this 
support to you?


differently next time 
employing assets?
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Desired
Outcome


Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)


Confidence at 
problem-solving:


Planning/Preparation Execution Assessment


Job Aid J-3.5Exploiting P2P Potential for Course Outcomes (5 of 6)


Demonstrate 
confidence 
operating at 
extremes of BCT 
organic supporting 
range and
distance.


How will you be supported 
by BCT assets?


What are the limits of 
support from the BCT?


What coordination have you 
made for support from the


What conditions are present 
that you did not expect?


Does this change your plan?


What is your mission focus?


Have changes in the situation 
caused a change to your


What situations arose 
unexpectedly during the 
mission?


What were your 
decisions?


Did you have the
Demonstrate 
initiative and 
adaptability in the 
face of new and 
demanding 
situations
(embrace 
ambiguity).


made for support from the 
BCT?


How long will it take the 
BCT to respond to requests 
for support during the 
mission (e.g. fires, air 
support, quick reaction 
f t ti )?


caused a change to your 
mission focus?


How can you adapt to 
continue your mission?


What is your assessment of 
the situation?


What decisions need to be


Did you have the 
information you needed to 
make these decisions?


Could you have 
anticipated these 
situations occurring?


Wh t ill d
g y)


Demonstrate ability 
to manage changing 
requirements for 
balancing unit 
recon,
surveillance, and 
security with


force, extraction, …)?


What are the worst-case 
scenario events/situations 
you may encounter during 
this mission?


How would you adapt to 


What decisions need to be 
made?


What are your options?


What is your decision?


How does this decision affect 
your mission?


What will you do 
differently next time?


Did your actions exercise 
the full capabilities of your 
platoon?


What could you have security with 
mission 
accomplishment.


these events/situations?


What are some decisions 
you may expect to make 
during this mission?


Who else needs to know of 
your decision?


done to improve the 
conduct of your mission?
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Desired
Outcome


Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)


Mission-based 
problem solving:


Planning/Preparation Execution Assessment


Job Aid J-3.6 Exploiting P2P Potential for Course Outcomes (6 of 6)


Ability to assess the 
situation against the 
mission and make a 
decision.


Abilit t ff ti l


Describe the situation you 
expect to find during various 
phases of your mission.


What decisions do you 
expect to make during the 
mission?


What is your assessment of 
the situation?


What decisions need to be 
made?


What are your options?


Was the situation you 
expected different than 
the one you found during 
the mission?


What were the decisions 
you made during the 
mission?Ability to effectively 


communicate in the 
form of observation 
reports, combat 
orders, and 
technical 
instructions.


What options do you think 
will be available to you?


What reports do you expect 
to provide during this 
mission?


Wh ill i


Which option best supports 
your mission?


What information do you 
have which others may need 
to know?


mission?


What options were 
available to you?


What were the impacts of 
your decisions?


Competence to 
implement a 
decision.


Who will receive your 
reports?


What do you expect to be 
reporting?


What orders may require 
communicating during this 


What could you do to 
improve your platoon’s 
situation?


What actions have you taken 
to improve your platoon’s 
situation?


Were your reports/orders 
communicated 
effectively?


Were your directives 
communicated 
effectively?


mission?


How will you communicate 
these orders?


When will you make a 
decision?


What could you change to 
improve your platoon’s 
potential for success?
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Definition Empowering statements make students responsible for the training, making decisions, and taking 
action to accomplish the mission.  They tell the students, “It’s your opportunity.  Give it your best shot.”


Job Aid J-4Using Empowering Statements


Purpose


• Reinforce the student’s responsibility to make decisions during training
• Develop recon leader attributes by enabling the student leader to:


• Determine what decisions need to be made
• Determine when the decisions need to be made
• Make timely and relevant decisions


Positive
The student platoon leader has just completed briefing the instructor on the timeline and movement 
plan from the assembly area to the release point   The instructor informs the student to keep him Positive 


Example
plan from the assembly area to the release point.  The instructor informs the student to keep him 
informed of the platoon’s movement.  [Statement enables student leader to exercise decision-making].


Negative 
Example


After receiving the student platoon leader’s briefing on the timeline and movement plan from the 
assembly area to the release point, the instructor directs the student not to begin movement from the 
assembly area until he gives the approval.  [Statement prevents student leader from exercising 
decision-making].


How to 
Empower


• Notify me of your decision
• Tell me when you cross the LD
• You’re in charge of this
• What do you need from me?
• Tell me when you’re in place
• Let me know when you’re done


• I’ll wait for your signal
• This is your show
• Let me know if you need help
• I’ll be expecting your decision
• It’s your call


When to 
Empower


• At the start of training to set the right tone for the students
• As you announce student assignments and explain their duties
• When the mission changes or leadership transfers to another student


21







Conditions 
Threatening Deterrent Steps


Job Aid J-5


Exercises


RL
Skills &


Attributes
ARC Focus


Deterring Threats to Training


Threatening 
Training


Deterrent Steps


Students not 
participating


Encourage participation:
• Address students by name.
• Use guiding questions to draw in silent students.
• Use positive reinforcement (direct and indirect). 


Alibis


p ( )


Interaction 
regresses to Q&A 
with the instructor


• Use guiding questions to refocus on recon leader skills and attributes.
• Wait for students to respond rather than jumping in with the answer or  


another question. 
• Stress students’ responsibility for training.


St d t l k t
• Redirect learning responsibility back to the student with guiding 


Students look to 
instructor for 
answers


g p y g g
questions.


• Use empowering statements to re-focus students to accept learning 
responsibilities.


Students disrupt 
discussion


• Remind students of P2P rules (don’t interrupt others).
• Reassign tasks and responsibilities as required.


Students attempt 
to dominate 
discussion


• Coach/guide domineering students to respect everyone as peers.
• Reconfigure the group or reassign responsibilities as required.
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Recon Leader 
Skills Scale Value 1 - Indicators Assessment*


(circle one) Scale Value 5 - Indicators


N i ti N  t  A  t d d 1    2    3    4    5 Al  d  A  t d d


Student Assessment (1 of 3)
(Instructor’s Rating of Student Skills)


Job Aid J-6.1


Navigation Never meets Army standards 1    2    3    4    5 Always exceeds Army standards
Communication & 


Reporting Never meets Army standards 1    2    3    4    5 Always exceeds Army standards


Tactical Assessment Never adjusts for terrain, 
enemy/friendly capabilities 1    2    3    4    5 Always incorporates terrain, 


enemy/friendly capabilities
Understanding Cdr’s 


Recon Needs
Never identifies Cdr’s unique recon 
needs 1    2    3    4    5 Always identifies Cdr’s unique recon needsRecon Needs needs y


Acquiring Priority 
Targets Never acquires BCT priority targets 1    2    3    4    5 Always acquires BCT priority targets


Decision-Making Never makes sound decisions in 
timely manner 1    2    3    4    5 Always makes sound decisions in timely 


manner
Communicating 
Relevant Info


Never reports info critical to Cdr’s 
decision-making 1    2    3    4    5 Always reports info critical to Cdr’s 


decision-makingRelevant Info decision making decision making
Maintaining Mission 


Viability
Never anticipates presence or 
contact with enemy 1    2    3    4    5 Always anticipates presence or contact 


with enemy
Employing Support 


Assets Never employs supporting assets 1    2    3    4    5 Always employs supporting assets 
appropriately


Instructions: * Rating Scale:
i i l Sh i i l l l d f i• Quantify the student’s performance by circling a


rating value (1-5) for each recon leader skill.
• Discuss steps to improve within each area of 


assessment in the future.


1 – Minimal:  Shows minimal level expected of a novice
2 – Moderate:  Shows moderate level expected of a beginning leader
3 – Average:  Meets Army standards
4 – Superior:  Shows superior level expected of a seasoned leader
5 – Exceptional:  Shows exceptional level expected of a recon leader
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Recon Leader 
Attributes Scale Value 1 - Indicators Assessment* Scale Value 5 - Indicators


Job Aid J-6.2 Student Assessment (2 of 3)
(Instructor’s Rating of Student Attributes)


Problem 
Solving


Overlooks opportunities to identify 
and solve problems 1    2    3    4    5 Leads team through problem ID, idea 


generation, decision-making, and feedback


Anticipation Is surprised by how events 
unfolded 1    2    3    4    5 Anticipates and is prepared for what’s next


Initiative Asks the instructor what to do 1    2    3    4    5 Seeks solutions and solves problems in-stride 
using all available assets using all available assets 


Adaptability Changing conditions cause mission 
failure 1    2    3    4    5 Adapts to changing conditions without mission 


degradation


Accountability Spends majority of time performing 
tasks not essential to the mission 1    2    3    4    5 Identifies and works on tasks essential to the 


mission 


Confidence Does not interact with other 1    2    3    4    5 Actively participates throughout training -Confidence students 1    2    3    4    5 y p p g g
shares recon skills and experiences 


Risk 
Management


Never balances mission 
requirements with risk 1    2    3    4    5 Always balances mission requirements and risk


Instructions: * Rating Scale:Instructions:
• Quantify the student’s performance by circling a rating 


value (1-5) for each recon leader attribute.
• Discuss steps to improve within each area of assessment 


in the future.


g
1 – Minimal:  Shows minimal level expected of a novice
2 – Moderate:  Shows moderate level expected of a beginning leader
3 – Average:  Meets Army standards
4 – Superior:  Shows superior level expected of a seasoned leader
5 – Exceptional:  Shows exceptional level expected of a recon leader
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Recon Leader Skills Sustain Improve
Navigation


C i ti  & R ti


Job Aid J-6.3Student Assessment (3 of 3)
(Instructor’s Feedback to Student)


Communication & Reporting
Tactical Assessment


Understanding Cdr’s Recon 
Needs


Acquiring Priority Targets
Decision-Making


Communicating Relevant Info
Maintaining Mission Viability
Employing Support Assets
Recon Leader Attributes Sustain Improve


Problem Solving


A ti i tiAnticipation


Initiative


Adaptability


Accountability


Confidence


Risk Management


Instructions:  Provide the student sustain and improve feedback based on:
• Your quantitative ratings of skills and attributes (Job Aids J-6.1 and J-6.2).
• Your observations of student performance and progress.
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Negative examples Assessment*
(circle one) Positive examples


Does not interact with students 1  2  3  4  5 Remains available/engaged with students


Job Aid J-7 Instructor Assessment by Self/Cadre


Does not interact with students 1  2  3  4  5 Remains available/engaged with students


Instructor’s main focus is on student 
“correctly” performing tasks 1  2  3  4  5 Uses training as method to develop student recon 


leader skills and attributes


Allows students to focus on “just completing” 
the task 1  2  3  4  5 Ensures students focus on how the task is 


conducted (100M IPB attitude)


Permits students to repeatedly conduct tasks 1  2  3  4  5 Coaches students to identify and work on tasks p y
without a relevant purpose 1  2  3  4  5 y


essential to the mission


Tells students what to do 1  2  3  4  5 Conducts discussion with guiding questions 


Assumes responsibility for student training 1  2  3  4  5 Uses empowering statements to place training 
ownership with student


Is not aware of students’ training shortfalls 1  2  3  4  5 Recognizes and exploits training opportunitiesIs not aware of students  training shortfalls 1  2  3  4  5 Recognizes and exploits training opportunities


Identifies/solves problems for the students 1  2  3  4  5 Guides students to identify/solve problems


Does not adjust training challenge according 
to student capabilities 1  2  3  4  5 Changes conditions to challenge student at his 


level of capability


Instructions: * Rating Scale:Instructions:
• This form may be used as a self-assessment or cadre 


assessment of instructor training.
• Assign a numerical assessment for each category according to


the scale to the right.
• Develop plan to improve each area in the future.


* Rating Scale:
1 – Minimal:  Shows minimal level expected of a novice
2 – Moderate:  Shows moderate level expected of a beginning leader
3 – Average:  Meets Army standards
4 – Superior:  Shows superior level expected of a seasoned leader
5 – Exceptional:  Shows exceptional level expected of a recon leader
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Sustain RL SKILLS Improve


Navigation


Communication and Reporting


Job Aid J-8Hotwash/AAR Job Aid


Tactical Assessment


Understanding Cdr’s Recon Needs


Acquiring Priority Targets


Decision-Making


Communicating Relevant InfoCommunicating Relevant Info


Maintaining Mission Viability


Employing Support Assets


Sustain RL ATTRIBUTES Improve


Confidence


Accountability


Problem Solving


Anticipation


Initiative


Adaptability


Risk Management


Instructions:
• Direct students to identify one or more areas to sustain and improve for each category of recon leader skills and attributes.
• Use guiding questions to shape student discussions on each topic identified above.
• Maintain student focus on assessing level of recon leader skills and attributes.
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INSTRUCTOR’S PEER-TO-PEER (P2P) LEARNING GUIDE

FOR THE ARMY RECONNAISSANCE COURSE (ARC)



February 2010

Maneuver Center of Excellence

This guide provides ARC instructors:

		  Guidelines for implementing and assessing P2P learning

		  Job aids to train and assess recon leader skills and attributes



Developing Reconnaissance Leader Skills and Attributes



       

ARC Focus



Exercises

RL

Skills &

Attributes

Alibis



*











*

ARC P2P Utilization Scenario (Example)

(J-1) SSG Jones is the team leader for an upcoming security mission.  He briefs SFC Smith, the ARC instructor, on his plan.  SFC Smith views the plan as doctrinally sound but notes that  SSG Jones’ movement plan takes him through an  area which is a suspected enemy travel corridor.  SFC Smith recognizes this as a P2P training opportunity. (Refer to J-1: p. 13, “Recognizing P2P Training Opportunities”)

(J-2) SFC Smith asks SSG Jones some “guiding questions” – How will the enemy use the terrain in the AO?  What types of enemy contact could occur?  Where would you expect to make contact with the enemy?  From the questions, SSG Jones realizes he needs to modify his movement plan and he understands why. (Refer to J-2: p. 14, “Using Guiding Questions”)*

(J-3) During movement, SSG Jones stops about every 50 meters to conduct a map check.  SFC Smith recognizes that SSG Jones lacks confidence in his navigation skills.  SFC Smith knows several team members have expert land navigation skills.  During the next map check, SFC Smith exploits P2P potential by querying the team:  Where are you now?  What is your destination?  What terrain features are recognizable and useful?  The team discussion enables SSG Jones to understand what to look for during movement to guide him to their destination. (Refer to J-3: p. 15, “Exploiting P2P Potential”)

(J-4) After the questions and team help, SSG Jones seems to be waiting for SFC Smith’s approval to continue the mission.  SFC Smith uses an “empowering statement”  to reinforce student responsibility for training and tells SSG Jones:  “You’re the team leader, you decide when the team moves.” (Refer to J-4: p. 21, “Using Empowering Statements”)

(J-6) After the team establishes security positions, SFC Smith provides his assessment of SSG Jones’ performance prior to a leadership changeover. (Refer to J-6: p. 23, “Student Assessment”)

(J-8) At the conclusion of the team’s mission, SFC Smith conducts a hotwash using P2P techniques that maintain focus on recon leader skills and attributes. (Refer to J-8: p. 27, “Hotwash/AAR Guide”)



 



* Guiding Question examples based on FM 3-20.98.
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	This guide …

		Supports ARC-OBTE training methods

		Provides job aids to facilitate and assess Soldier learning

		Reinforces the cadre training and certification process

		Provides methods to improve and assess instructor effectiveness

		Maintains focus on developing student recon leader skills and attributes



What this guide does for ARC instructors …

		Guides instructors with P2P learning and application

		Leverages recon leader skills and attributes in ARC cadre and students

		Helps instructors recognize and exploit ARC P2P learning opportunities

		Helps instructors identify and deter threats to learning 

		Improves instructors’ awareness of student progress

		Keeps instructors actively involved in learning process



What this guide does for ARC students …

		Empowers students with responsibility for learning

		Helps students learn with and from other students

		Promotes recon leader skills and attributes

		Promotes self-development mindset and methods

		Builds train-the-trainer skills for future assignments 











Guide Purpose

*

       

ARC Focus



Exercises

RL

Skills &

Attributes

Alibis



*











ARC P2P Training – Basics

<< If something is not right - get involved >>

*

What is P2P learning?

		P2P learning is a method to share knowledge, skills, and attributes with others

		In ARC, P2P learning is a method to share cadre and student recon leader knowledge, skills, and attributes

		P2P guides cadre and student interaction and collaboration

		P2P creates an active learning environment



How does it fit in OBTE?

		Aligns with OBTE objectives

		Is integral to OBTE

		Stresses student accountability for own learning

		Calls for instructor to mentor, not lecture



What are Cadre Actions?

		Identify P2P opportunity to train recon leader skills and attributes

		Structure group as required to optimize focus on recon leader skills and attributes

		Use empowering statements to reinforce student ownership of ARC and their learning

		Use guiding questions to lead students through development of recon leader skills and attributes

		Closely monitor group activities to identify emerging opportunities to mentor, coach, and guide



What are Student Actions?

		Actively participate throughout training

		Share recon leader skills and experiences 

		Collectively move through problem identification, idea generation, feedback and solution process

		Focus on developing recon leader skills and attributes, not on training exercises or alibis

		Apply P2P learning methods and recon leader skills and attributes in future assignments





*











		  Stay actively engaged with students



ARC P2P Learning Model

*



RL

Skills &

Attributes

		  Integrate P2P into cadre training



Execute

		  Assess students before during and after learning









		  Be prepared to identify 



and exploit emerging                           P2P opportunities

		  Review training schedule to identify P2P learning opportunities 



		  Set ARC P2P conditions 



with students

		  Empower students with accountability 



for problem solving

		  Identify and exploit emerging P2P learning opportunities



		  Focus feedback on recon leader skills and attributes



		  Conduct and provide assessment feedback to students



		  Conduct and provide assessment feedback to cadre



Plan/Prepare

Assess



*











Continually assess student recon leader strengths and weaknesses

Best Practices for P2P Learning

*

		Plan/Prepare
Set conditions to foster sharing of information/experience
Remain available/engaged with students during training – a must
Anticipate P2P learning opportunities
Recognize and exploit emerging P2P learning opportunities during training
Structure student groups as required to focus on recon leader skills and attributes
Assign or reassign tasks to generate active participation
Develop realistic and challenging problem sets
Execute
Demonstrate problem solving
Conduct discussion with students using guiding questions
Guide students to identify and work on problems essential to the mission 
Guide students to identify and solve problems
Leverage group interaction to build problem solving behaviors
Assess
Set conditions for students to demonstrate new skills and attributes 
Give students time and space to develop situation
Provide students feedback on your assessment of  their recon leader skills and attributes













Avoid 

traditional instructor-student roles







Publish P2P Rules and Expectations for Students

All students share experience, skills and attributes with other students 

Participate in the training – everyone

Respect others’ experience and opinions

Avoid interrupting others

Stay focused on recon leader skills and attributes

Setting P2P Conditions

*

		Establish Training Expectations for ARC Students
Accept accountability for learning
Remain engaged with other students during training – not just when in leadership position
Assess own recon leader strengths and weaknesses
Identify and work on problems essential to the mission – not just checking the block on completing tasks
Work as a team to accomplish missions 
Maintain focus on how tasks are conducted (100M IPB attitude) – not just getting them done
Work with other students to identify and solve problems
Actively participate in training (question, direct, perform, …)
Practice new knowledge and skills while here
Take appropriate action to correct situations if something is not right
Use available time wisely – anticipate and be prepared for what’s next













*











ARC Recon Leader Skills and Attributes

(Applied Descriptions)

*

		Recon Leader  Attributes

		
Problem Solving:  solves problems by applying deliberate thought.
Anticipation:  foresees future requirements and conditions.
Initiative:  thinks and acts without being urged.
Adaptability:  manages changing requirements for balancing unit recon, surveillance, and security with mission accomplishment.
Accountability:  takes responsibility for own and team’s actions and consequences.
Confidence:  believes in own and team’s ability to handle tactical situations.
Risk Management:  assesses the situation against the mission and makes a decision --  effectively balances mission requirements and risk.



		Recon Leader Skills

		Navigation, Communication & Reporting:  exceeds Army Standards (STP 21-24- SMCT:  Warrior Leader Tasks, Levels 2,3 ,4; September 2008).
Tactical Assessment:  assesses terrain, enemy and friendly capabilities, and the mission simultaneously.
Understanding Cdr’s Recon Needs:  determines information required for Commander decisions.
Acquire Priority Targets:  obtains the information required for Commander decisions.
Decision-Making:  implements timely decisions to accomplish mission requirements within constraints of terrain, enemy capability and friendly capability.
Communicate Relevant Info:  communicates observations in a manner relevant to Commander’s decision-making needs.
Maintain Mission Viability:  anticipates consequences of tactical decisions.
Employ Support Assets:  demonstrates understanding of unit/system supporting ranges and distances; effectively employs technical surveillance tools; demonstrates ability to employ air and ground based fires effectively.
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Training Techniques and Action Guidelines for P2P

*

		Technique		Actions

		Recognize P2P learning opportunities
(Job Aid J-1; p. 13)		Remain available/engaged with students during training – a must
Continually assess student recon leader strengths and weaknesses
Identify areas for improvement as indicators of P2P learning opportunities

		Employ guiding questions
(Job Aid J-2; p. 14)		Use guiding questions to shape student problem solving and critical thinking
Follow group discussion closely to recognize when to insert questions
Key on misunderstanding/uncertainty to recognize when to query
Use questions to keep learning focus on recon leader skills and attributes
Deliver follow-up questions to verify/clarify student understanding
Employ directed questions to draw in reluctant or lazy students
Respect silence – give students adequate time to think things through

		Exploit P2P learning opportunities
(Job Aid J-3; p. 15)		Use P2P  techniques to continuously focus students learning on recon leader skills and attributes
Tailor specific techniques to selected course outcomes

		Conduct P2P training		Keep students involved as contributing participants
Guide students to think critically rather than look for one “correct” way
Prompt students to clarify information and reach own understanding
Encourage students to internalize info by relating it to their own experience
Enforce P2P rules

		Use empowering statements
(Job Aid J-4; p. 21)		Stress student responsibility for training outcomes
Emphasize importance of students doing the thinking and discussing
Respond constructively to student requests for coaching/clarification
Reinforce display of recon leader attributes (initiative, decision-making, etc.)

		Deter threats to learning
(Job Aid J5; p. 22)		Stay alert for threats to learning and take immediate deterrent steps
Avoid solving the students’ problems for them
Maintain conditions that facilitate P2P learning
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Reconnaissance

 Leader’s Course

Assessment 3

Best Practices for P2P Assessment

RL

Skills &

Attributes

Assessment 1

Assessment 2

*

		Assessment Best Practices
Plan and structure assessment activities in advance
Link assessment to recon leader skills and attributes
Use pre-training assessments to chart student’s starting level
Conduct assessments throughout course to track progress
Employ structured, outcomes-based assessment process
Apply assessment process objectively to all students
Encourage student discussion during group feedback sessions
Conduct student self-assessment as a learning activity
Conduct counseling as required



		Assessment Techniques
Pre-plan assessment activities
Capture start-of-course baseline
Assess skill learning
Assess attribute development
Deliver P2P-based feedback
Track instructor proficiency



		Assessment Timing and Feedback
Before start of training
On-the-spot as required
End of training blocks
End of course
After course































Block 1

Block 2

Block 3







Assessment Techniques and Action Guidelines for P2P

*

		Technique		Actions

		Pre-plan assessment activities		Include assessment in planning of P2P learning activities
Identify assessment tools, develop/tailor as desired, and prepare copies

		Capture start-of-course baseline		Administer baseline assessment tool to students at start of course
Summarize baseline data to create a snapshot profile of each student
Use student profiles to identify strengths and weaknesses

		Measure student learning
(Job Aid J-6; p. 23)		Complete instructor’s assessment of all students at designated points
Complete instructor’s end-of-course assessment tool for all students
Administer capstone student self-assessment tool at end of course

		Deliver feedback		Include P2P-based feedback in AARs following training
Share instructor’s assessment results with students in timely manner
Incorporate P2P-based feedback in scheduled counseling sessions

		Conduct instructor assessments 
(Job Aid J-7; p. 26)		Complete instructor’s self-assessment tool at designated points
Review track record – frequency and effectiveness of P2P activities
Identify targets for improving P2P – professional development

		Conduct periodic hotwash/AARs
(Job Aid J-8; p. 27)		Include P2P assessment items in end-of-course student feedback survey
Integrate student feedback and instructor insights into lessons learned
Use lessons learned to identify good options for improving the P2P process
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<<  If something is not right – get involved  >>

P2P opportunities in ARC are dynamic.  Recognizing a P2P opportunity requires the instructor to continuously monitor the student situation for potential learning shortfalls.  Below are examples of “trigger” conditions indicating likely P2P learning opportunities.

Job Aid J-1

Opportunities for Instructor Guidance

Recognizing P2P Training Opportunities

*

		Recon Leader Skills		Recon Leader Attributes

		Do reports ignore CCIR?
Are reports unusable by higher headquarters?
Is the unit at risk for compromise?
Has the unit lost freedom of maneuver?
Are survivability measures inadequate?
Are advanced land navigation skills missing?
Is the student overcome by psychological or physical requirements?
Are asset capabilities being under-utilized?
Is local security being compromised?
Does the student fail to demonstrate skills necessary for mission success?		Do student actions indicate a lapse in deliberate thinking (evaluation, judgment, decision)?
Do students display a lack of supporting knowledge? 
Do students fail to demonstrate critical attributes like confidence, accountability, initiative, judgment, and awareness?
Are students disagreeing or arguing strongly?
Are one or two students overpowering the rest?
Do students seem confused or disoriented?
Have some students become silent or disinterested?
Are students maintaining 100M IPB awareness?



























Job Aid J-2

Using Guiding Questions

*

		Definition		Guiding questions prompt students to think about the issues and explain their critical thinking process.

		Purpose		Verify or clarify student comprehension and understanding
Cause students to consider factors or issues that may be overlooked
Strengthen student understanding, often by drawing out new information
Generate student awareness of their own critical thinking process

		Positive Example		As a students voices a conclusion about utilizing assets, the instructor asks “What other assets could you use here?"  This prompts the student to think further about an issue he may have thought was closed.

		Negative Example		When a student overlooks an important terrain consideration, the instructor asks “Why didn’t you think about concealment?"  This implies the student is wrong and takes responsibility for thinking out of the student’s hands.

		How to Question		What else is important…?
Why do you think …?
What would happen if …?
What are the strengths of …?
What is the best …?
Why is this the best …? 		How would you use … to …?
How else could you …?
What are the weaknesses of...?
How does this relate to …?
How would this affect …?
What are the risks of …?

		When To Question		When a student makes a statement that is unclear or questionable
When students are overlooking important factors or considerations
When students may be missing the reason for a choice or decision
When a good point opens the door to deeper understanding

























*











Job Aid J-3.1

Exploiting P2P Potential for Course Outcomes (1 of 6)

*

		Desired
Outcome		Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)

		Observably higher skills:		Planning/Preparation		Execution		Assessment

		Exceed Army standards for land navigation tasks and skills.



Exceed Army standards for reporting and communications tasks.



Demonstrate improved ability to assess terrain, enemy capabilities, friendly capabilities, and mission requirements.
		What is your movement plan?
Will weather become better or worse during the mission?
How does your plan enable the continuous  flow of information?
How will you ensure the information you provide is accurate/timely?
What dismounted and/or mounted routes offer your platoon the best available cover and concealment?
Where are the most favorable mounted and dismounted avenues of approach for enemy forces?
Where are the most favorable mounted and dismounted avenues of approach for friendly forces?		Has your navigation plan changed?  
How has weather affected the AO?
How does this situation affect your movement plan?
Is your platoon providing a continuous  flow of information?
Is your platoon providing accurate information?
Is your platoon providing timely information?
Where is the decisive terrain?
Where is the key terrain?
Where can you establish OPs to maximize the ability to see the AO?
What adjustments have you made to your IPB?		Where did you go?
Was this the planned route of travel?
What would you do differently?
Did your platoon provide a continuous flow of information up and down the chain of command?  Why/why not?
Was the information your platoon provided accurate?
Was the information your platoon provided timely?
Was your IPB accurate?
Was your IPB complete?
What will you do differently next time?



























Job Aid J-3.2

Exploiting P2P Potential for Course Outcomes (2 of 6)

*

		Desired
Outcome		Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)

		Understand Cdr's info needs:		Planning/Preparation		Execution		Assessment

		Demonstrate understanding of BCT and Recon Squadron Commander's unique
reconnaissance needs.

Able to apply different tools to recon problems based on mission and situation.

Demonstrate ability to communicate observations in a manner relevant to Commander's
decision making needs.		What information does the commander want to know from your mission?

What information is critical to the success of your higher headquarters mission?

What information do you need to plan this mission?

When/how will you get this information?

What information does your platoon need to know about this mission?

Who else will need information from your mission?

How will you send reports? 		Has the commander received the information he needs from your mission?

Do your reports provide the commander the information he needs?

What information do you need to complete this mission?

When/how will you get this information?

Does your platoon have the information they need to accomplish the mission?
Who else needs the information you have?		Did the commander receive the information he needed from your mission?
Did you have the information you needed to complete your mission?
When/how will you get this information next time?
What could have improved your communications with higher?
What could have improved reporting from your platoon?
What will you do differently next time?



























Job Aid J-3.3

Exploiting P2P Potential for Course Outcomes (3 of 6)

*

		Desired
Outcome		Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)

		Plan/execute without compromise:		Planning/Preparation		Execution		Assessment

		Demonstrate ability to anticipate presence or contact with enemy.

Demonstrate understanding of requirements for reconnaissance, surveillance, and security
tasks.

Demonstrate ability to anticipate consequences of tactical decisions.

Demonstrate ability to apply different assets that enhance capability or mitigate risk.		What is your infiltration plan?
What is your exfiltration plan?
What is your extraction plan?
Where can the enemy observe and engage your platoon?
How will you counter this capability?
What is the purpose of your mission?
How will you focus information collection to accomplish your mission?
What assets are available to you?
What is your plan to employ these assets?
How will enemy elements react to the eight forms of contact?		What type of enemy is in your unit’s AO?
Where are these units?
What are the enemy unit activities?
Where would the enemy seek to engage you?
Are your actions focused on the mission’s purpose?

How will this decision impact your future operations?

What other options are available to you?
What assets are available to you?		Was your platoon’s mission compromised?

Did this affect the success of the mission?

What was the purpose of your platoon’s mission?

Did you achieve the  purpose of your mission? 

What can improve your platoon’s potential for mission success?
How did your decisions affect the outcome of your mission?
What can you do differently next time?



























Job Aid J-3.4

Exploiting P2P Potential for Course Outcomes (4 of 6)

*

		Desired
Outcome		Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)

		Competence in support assets:		Planning/Preparation		Execution		Assessment

		Demonstrate understanding of unit/system supporting ranges and distances.
Employ technical surveillance tools effectively.
Communicate effectively with external recon supply assets.
Demonstrate ability to acquire BCT priority targets.
Demonstrate ability to employ air and ground based fires.		What direct support (DS) and general support (GS) is available to support the platoon’s mission? 
What are the capabilities of the assets available to you?
How does your plan integrate the capabilities of assigned assets?
What/where are the BCT priority targets?
What is your plan to acquire the BCT priority targets?
What is your plan for HUMINT collection?
Does the platoon need any additional equipment to support or accomplish its mission?		What is the status of your assigned assets?
How are you communicating with assets assigned to support you?
What/where are the BCT priority targets?
How will you acquire the BCT priority targets?

Where are your assets at this time? 

What support could you use now?

Who could provide this support to you?		What assets were available to you?

Were all assets employed?

How did you employ them?

How did you communicate with the assets assigned to support you?

What will you do differently next time planning asset utilization?

What will you do differently next time employing assets?



























Job Aid J-3.5

Exploiting P2P Potential for Course Outcomes (5 of 6)

*

		Desired
Outcome		Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)

		Confidence at problem-solving:		Planning/Preparation		Execution		Assessment

		Demonstrate confidence operating at extremes of BCT organic supporting range and
distance.

Demonstrate initiative and adaptability in the face of new and demanding situations
(embrace ambiguity).

Demonstrate ability to manage changing requirements for balancing unit recon,
surveillance, and security with mission accomplishment.		How will you be supported by BCT assets?
What are the limits of support from the BCT?
What coordination have you made for support from the BCT?
How long will it take the BCT to respond to requests for support during the mission (e.g. fires, air support, quick reaction force, extraction, …)?
What are the worst-case scenario events/situations you may encounter during this mission?
How would you adapt to these events/situations?
What are some decisions you may expect to make during this mission?		What conditions are present that you did not expect?
Does this change your plan?
What is your mission focus?
Have changes in the situation caused a change to your mission focus?
How can you adapt to continue your mission?
What is your assessment of the situation?
What decisions need to be made?
What are your options?
What is your decision?
How does this decision affect your mission?
Who else needs to know of your decision?		What situations arose unexpectedly during the mission?
What were your decisions?
Did you have the information you needed to make these decisions?
Could you have anticipated these situations occurring?
What will you do differently next time?
Did your actions exercise the full capabilities of your platoon?
What could you have done to improve the conduct of your mission?




























Job Aid J-3.6

Exploiting P2P Potential for Course Outcomes (6 of 6)

*

		Desired
Outcome		Guiding Question Examples (ref:  FM 3-20.98)
(examples may be used to train other recon leader skills and attributes, if appropriate)

		Mission-based problem solving:		Planning/Preparation		Execution		Assessment

		Ability to assess the situation against the mission and make a decision.


Ability to effectively communicate in the form of observation reports, combat orders, and technical instructions.


Competence to implement a decision.		Describe the situation you expect to find during various phases of your mission.
What decisions do you expect to make during the mission?
What options do you think will be available to you?
What reports do you expect to provide during this mission?
Who will receive your reports?
What do you expect to be reporting?
What orders may require communicating during this mission?
How will you communicate these orders?
		What is your assessment of the situation?

What decisions need to be made?

What are your options?

Which option best supports your mission?

What information do you have which others may need to know?

What could you do to improve your platoon’s situation?

What actions have you taken to improve your platoon’s situation?

When will you make a decision?		Was the situation you expected different than the one you found during the mission?

What were the decisions you made during the mission?

What options were available to you?

What were the impacts of your decisions?

Were your reports/orders communicated effectively?

Were your directives communicated effectively?

What could you change to improve your platoon’s potential for success?




























Job Aid J-4

Using Empowering Statements

*

		Definition		Empowering statements make students responsible for the training, making decisions, and taking action to accomplish the mission.  They tell the students, “It’s your opportunity.  Give it your best shot.”

		Purpose		Reinforce the student’s responsibility to make decisions during training
Develop recon leader attributes by enabling the student leader to:
 Determine what decisions need to be made
 Determine when the decisions need to be made
 Make timely and relevant decisions

		Positive Example		The student platoon leader has just completed briefing the instructor on the timeline and movement plan from the assembly area to the release point.  The instructor informs the student to keep him informed of the platoon’s movement.  [Statement enables student leader to exercise decision-making].

		Negative Example		After receiving the student platoon leader’s briefing on the timeline and movement plan from the assembly area to the release point, the instructor directs the student not to begin movement from the assembly area until he gives the approval.  [Statement prevents student leader from exercising decision-making].

		How to Empower		Notify me of your decision
Tell me when you cross the LD
You’re in charge of this
What do you need from me?
Tell me when you’re in place
Let me know when you’re done		I’ll wait for your signal
This is your show
Let me know if you need help
I’ll be expecting your decision
It’s your call

		When to Empower		At the start of training to set the right tone for the students
As you announce student assignments and explain their duties
When the mission changes or leadership transfers to another student

























*











Job Aid J-5

Deterring Threats to Training

*

		Conditions Threatening Training		                                 Deterrent Steps

		
Students not participating
		Encourage participation:
 Address students by name.
 Use guiding questions to draw in silent students.
 Use positive reinforcement (direct and indirect). 

		Interaction regresses to Q&A with the instructor		Use guiding questions to refocus on recon leader skills and attributes.
Wait for students to respond rather than jumping in with the answer or  
    another question. 
Stress students’ responsibility for training.

		Students look to instructor for answers		Redirect learning responsibility back to the student with guiding 
    questions.
Use empowering statements to re-focus students to accept learning 
    responsibilities.

		Students disrupt discussion		Remind students of P2P rules (don’t interrupt others).
Reassign tasks and responsibilities as required.

		Students attempt to dominate discussion		Coach/guide domineering students to respect everyone as peers.
Reconfigure the group or reassign responsibilities as required.
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Instructions:

		  Quantify the student’s performance by circling a

   rating value (1-5) for each recon leader skill.

		  Discuss steps to improve within each area of 

   assessment in the future.



* Rating Scale:

1 – Minimal:  Shows minimal level expected of a novice

2 – Moderate:  Shows moderate level expected of a beginning leader

3 – Average:  Meets Army standards

4 – Superior:  Shows superior level expected of a seasoned leader

5 – Exceptional:  Shows exceptional level expected of a recon leader

Student Assessment (1 of 3)

(Instructor’s Rating of Student Skills)

Job Aid J-6.1

*

		Recon Leader Skills		Scale Value 1 - Indicators		Assessment*
(circle one)		         Scale Value 5 - Indicators

		Navigation		Never meets Army standards		1    2    3    4    5		Always exceeds Army standards

		Communication & Reporting		Never meets Army standards		1    2    3    4    5		Always exceeds Army standards

		Tactical Assessment		Never adjusts for terrain, enemy/friendly capabilities		1    2    3    4    5		Always incorporates terrain, enemy/friendly capabilities

		Understanding Cdr’s Recon Needs		Never identifies Cdr’s unique recon needs		1    2    3    4    5		Always identifies Cdr’s unique recon needs

		Acquiring Priority Targets		Never acquires BCT priority targets		1    2    3    4    5		Always acquires BCT priority targets

		Decision-Making		Never makes sound decisions in timely manner		1    2    3    4    5		Always makes sound decisions in timely manner

		Communicating Relevant Info		Never reports info critical to Cdr’s decision-making		1    2    3    4    5		Always reports info critical to Cdr’s decision-making

		Maintaining Mission Viability		Never anticipates presence or contact with enemy		1    2    3    4    5		Always anticipates presence or contact with enemy

		Employing Support Assets		Never employs supporting assets		1    2    3    4    5		Always employs supporting assets appropriately
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Job Aid J-6.2

Student Assessment (2 of 3)

(Instructor’s Rating of Student Attributes)

Instructions:

		  Quantify the student’s performance by circling a rating 

   value (1-5) for each recon leader attribute.

		  Discuss steps to improve within each area of assessment 

   in the future.



* Rating Scale:

1 – Minimal:  Shows minimal level expected of a novice

2 – Moderate:  Shows moderate level expected of a beginning leader

3 – Average:  Meets Army standards

4 – Superior:  Shows superior level expected of a seasoned leader

5 – Exceptional:  Shows exceptional level expected of a recon leader

*

		Recon Leader Attributes		Scale Value 1 - Indicators		Assessment*		Scale Value 5 - Indicators

		Problem Solving		Overlooks opportunities to identify and solve problems		1    2    3    4    5		Leads team through problem ID, idea generation, decision-making, and feedback

		Anticipation		Is surprised by how events unfolded		1    2    3    4    5		Anticipates and is prepared for what’s next

		Initiative		Asks the instructor what to do		1    2    3    4    5		Seeks solutions and solves problems in-stride using all available assets 

		Adaptability		Changing conditions cause mission failure		1    2    3    4    5		Adapts to changing conditions without mission degradation

		Accountability		Spends majority of time performing tasks not essential to the mission		1    2    3    4    5		Identifies and works on tasks essential to the mission 

		Confidence		Does not interact with other students		1    2    3    4    5		Actively participates throughout training - shares recon skills and experiences 

		Risk Management		Never balances mission requirements with risk		1    2    3    4    5		Always balances mission requirements and risk

































*











Instructions:  Provide the student sustain and improve feedback based on:

		  Your quantitative ratings of skills and attributes (Job Aids J-6.1 and J-6.2).

		  Your observations of student performance and progress.



Job Aid J-6.3

Student Assessment (3 of 3)

(Instructor’s Feedback to Student)

*

		Recon Leader Skills		Sustain		Improve

		Navigation

		Communication & Reporting

		Tactical Assessment

		Understanding Cdr’s Recon Needs

		Acquiring Priority Targets

		Decision-Making

		Communicating Relevant Info

		Maintaining Mission Viability

		Employing Support Assets

		Recon Leader Attributes		Sustain		Improve

		Problem Solving

		Anticipation

		Initiative

		Adaptability

		Accountability

		Confidence

		Risk Management
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Instructions:

		  This form may be used as a self-assessment or cadre 

   assessment of instructor training.

		  Assign a numerical assessment for each category according to

   the scale to the right.

		  Develop plan to improve each area in the future.



Job Aid J-7

* Rating Scale:

1 – Minimal:  Shows minimal level expected of a novice

2 – Moderate:  Shows moderate level expected of a beginning leader

3 – Average:  Meets Army standards

4 – Superior:  Shows superior level expected of a seasoned leader

5 – Exceptional:  Shows exceptional level expected of a recon leader

Instructor Assessment by Self/Cadre

*

		Negative examples		Assessment*
(circle one)		Positive examples

		Does not interact with students		 1  2  3  4  5		Remains available/engaged with students

		Instructor’s main focus is on student “correctly” performing tasks		 1  2  3  4  5		Uses training as method to develop student recon leader skills and attributes

		Allows students to focus on “just completing” the task		 1  2  3  4  5		Ensures students focus on how the task is conducted (100M IPB attitude)

		Permits students to repeatedly conduct tasks without a relevant purpose		 1  2  3  4  5		Coaches students to identify and work on tasks essential to the mission

		Tells students what to do		 1  2  3  4  5		Conducts discussion with guiding questions 

		Assumes responsibility for student training		 1  2  3  4  5		Uses empowering statements to place training ownership with student

		Is not aware of students’ training shortfalls		 1  2  3  4  5		Recognizes and exploits training opportunities

		Identifies/solves problems for the students		 1  2  3  4  5		Guides students to identify/solve problems

		Does not adjust training challenge according to student capabilities		 1  2  3  4  5		Changes conditions to challenge student at his level of capability



































*











Instructions:

		  Direct students to identify one or more areas to sustain and improve for each category of recon leader skills and attributes.

		  Use guiding questions to shape student discussions on each topic identified above.

		  Maintain student focus on assessing level of recon leader skills and attributes.



*

Job Aid J-8

Hotwash/AAR Job Aid

		Sustain		RL SKILLS		Improve

		Navigation

		Communication and Reporting

		Tactical Assessment

		Understanding Cdr’s Recon Needs

		Acquiring Priority Targets

		Decision-Making

		Communicating Relevant Info

		Maintaining Mission Viability

		Employing Support Assets

		Sustain		RL ATTRIBUTES		Improve

		Confidence

		Accountability

		Problem Solving

		Anticipation

		Initiative

		Adaptability

		Risk Management
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